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assistmicc to LEAs and interested private schools with partic11lm· focus on low performing 

schools; and (c) coordinate efforts with appropriate federal, state and local resources, including 

LEAs funded under the School Climate Transformation Grants LEA Progrmn (84.1840). 

In addition, this project will coordinate with other related activities currently underway in the 

state and work toward facilitating interngency partnerships and strategies to address the iss11es of 

school climate, school safety, and mental health needs in a comprehensive manner. As such, this 

project will maximize and leverage the 11se of current resources and should be considered for 

applicable preference prlol'ity points 11nder 34 CFR 75.105(c){2)(1). 

Through this grant, substantial progress will be made in CT toward improving the quality, 

effectiveness, and in1plementation fidelity of this evidence-based behavioral framework in 

schools. Work undertaken through this grant will improve slnte and local capacity while also 

improving the behavioral outcomes of our students. This project will have a statewide impact, 

directly supporting nine new schools over the next five years with initial developmental and 

subsequent roll-011t trainings. 111is project will also review and evaluate all CT schools c11rrently 

implementing this framework (i.e., approxiniately 350 schools) and will provide 

recommendations for supplemental, booster trainings to ensure framework sustainability and 
' 

maintained implementation fidelity. 

Through funding from this grant CT will be able lo: (a) enhance and deliver high-quality 

trnining to participating schools around the development of MTBF, (b) expand the cadre of 

trnined professionals in om· state by building their capacity to deliver effective, meaningful 

support to schools and districts, and (c) more effectively align statewide improvement effmts 

focusing on school climate. Work from this grant will improve school climates, student 

behaviornl outcomes, and trainers' capacities to deliver high-quality support. 
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A. SIGNIFICANCE  

The Connecticut State Department of Education (CSDE) requests funding for a School 

Climate Transformation Grant (SCTG) to enhance, expand and scale-up its statewide systems of 

support and technical assistance for local educational agencies (LEAs) seeking to improve 

behavioral outcomes and learning conditions for all students through the implementation of an 

evidence-based Multi-Tiered Behavioral Framework (MTBF). This project will enable the CSDE 

to implement MTBFs more effectively and improve school climate across the state.  Though 

investments in education continue to grow, student achievement has declined, misbehavior has 

risen, and teacher attrition has increased (Rollin, Subotnik, Bassford, & Smulson, 2008; U.S. 

Department of Education, 2011). To ensure that investments are aligned and leveraged, the 

project will coordinate its activities with other initiatives funded through various resources in the 

state, particularly those that focus on high-need LEAs.  

While education services work toward improving academic achievement, schools are 

struggling to manage serious challenges to infrastructure, systems, and effective program 

planning for students. The proportion of students engaging in anti-social behavior in public 

schools has risen dramatically over the past decade, with at least 25% of school-aged students 

experiencing bullying within the previous year (Rollin et al., 2008; Russell, 2006).  When 

selecting behavioral initiatives that will affect all environments and populations of a school, 

practitioners must consider the relevance, durability, effectiveness, and efficiency of a program 

(Sugai & Horner, 2006).  

Framework for a Behavioral Multi-Tiered System of Supports 

This project will promote consistent and sustained implementation of MTBFs that address 

students’ behavioral needs with evidence-based interventions.  Evidence suggests that for 
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students who exhibit more severe problem behaviors, traditional, reactive approaches not only 

perpetuate, but increase the frequency and intensity of those students’ behavior (Crone, Hawken, 

& Bergstrom, 2007; McCord, 1995).  School-Wide Positive Behavioral Interventions and 

Support (SW-PBIS) – a three-tiered, increasingly intensive, systematic approach to meet the 

behavioral needs of all students in a school – is a proactive alternative to mediating and nurturing 

proactive, productive schools. Within this context, recent efforts in Connecticut (CT) have been 

directed toward developing and implementing Scientifically Research–Based Interventions 

(SRBI), also referred to Response to Intervention (RTI).  This is a prevention oriented, systems-

based logic approach, supported by theoretically sound practice (Sugai & Horner, 2006).  At the 

school level, the focus is on the establishment and implementation with fidelity of this 

framework across all three tiers. Development and decision making is driven by data to ensure 

on-going contextual appropriateness for the school and is dependent upon strong home-school 

collaboration while reinforcing appropriate behaviors through explicit social skills instruction 

(Warren, Bohanson, Edmonson, et al., 2006).  The approach emphasizes teaching and reinforcing 

students’ appropriate behaviors along a continuum while consistently responding to 

inappropriate behaviors (Appendix A, Figure 1).  

The focus on research-based activities in CT’s SCTG will ensure that the proposed 

project can facilitate lasting systems change. State-level infrastructure provides the context and 

resources necessary for high-quality local implementation and sustainability over time (OSEP 

Center on Positive Behavioral Interventions and Supports, 2010). With guidance from the 

National Center on PBIS, CT’s SCTG will work collaboratively to establish a statewide system 

of behavior intervention and supports.  Durability, adaptability, and fidelity of a statewide system 



Connecticut State Department of Education  Page 3 

requires the ongoing enhancement and systemization of critical feature (See Appendix A, Fig. 4).  

Contribution to the Advancement of Theory, Knowledge, and Practice in CT Schools 

SW-PBIS has been shown to decrease the frequency of office discipline referrals (ODRs) 

in schools by as much as 60%, while increasing pro-social behaviors and academic performance 

at elementary, middle, and high school settings. Evidenced-based behavioral strategies within 

this model include shaping, fading, prompting, and specific contingent reinforcement (McCurdy, 

Mannella, & Eldridge, 2003; Crone et al., 2007).  In CT, this systems-change approach aims to 

establish a model to guide LEAs in their delivery of high-quality instruction matched to each 

student’s behavioral needs.  The use of this framework is embedded within a wide variety of 

CSDE guidance documents and topic briefs: A resource page with hyperlinks to each of these 

documents has been included in Appendix A.    

The effective use of positive behavior supports in schools leads to three noteworthy 

outcomes for students: a) enhanced academic achievement, b) safer, more secure learning 

environments, and c) more social competence fluency (Office of Special Education Programs, 

2002).  CT’s SCTG will focus on comprehensive and high-quality implementation of this 

framework by building upon current efforts underway in our state that have been facilitated by 

other federal grants (e.g., CT State Personnel Development Grant, Safe Schools/Healthy 

Students).  The requested funding will allow us to focus on the further development of our 

technical assistance providers, our educational leaders, and our community members to 

implement this MTBF, with particular focus on the support of our Alliance District schools (e.g., 

CT’s 30 lowest-performing districts).  

This narrative describes how CSDE will use these funds to: (a) build SEA capacity for 

supporting and sustaining the broad-scale implementation of a multi-tiered behavioral 
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framework, (b) enhance LEA capacity for implementing and sustaining the multi-tiered positive 

behavioral intervention and support framework by providing training and technical assistance to 

LEAs, and (c) broadly disseminate developed products and coordinate with appropriate 

federal, state, and local resources, including LEAs funded under the SCTG LEA Program.  

Populations affected through the CT SCTG: Students, Educators, and Families 

CT’s Students. CT’s public school enrollment has increased by 19% from 459,215 

students in 1989 to 545,614 students in 2013 (CSDE CEDaR, 2013).  Since the 1999-2000 

school year, CT has provided training to schools on effective use of behavioral interventions and 

practices.  While we have begun to reduce (i.e., 139,000 sanctions in 2009 to approximately 

130,000 sanctions in 2013) schools’ use of punitive behavioral sanctions (i.e., suspension and 

expulsions), we continue to pursue improvements in effective behavioral practices in schools as 

inconsistencies in our school’s appropriate and sustained MTBF implementation exist.  

Disproportionate levels of school sanctions continue to exist across our state and vary widely by 

school level (e.g., high school students are three times as likely to receive a behavior sanction) 

and by race (e.g., African American males are three times more likely to receive a behavioral 

sanction than their white male counterparts).  In addition, the overall state average identification 

rate regarding students eligible for special education under the primary disability category of 

Emotionally Disturbed has increased slightly each year for the past four years, currently 

comprising 11.9% of all new identifications of students with disabilities.  

CT’s Achievement Gap. CT has one of the largest achievement gaps in the nation. In 

response to this fact, the CT Legislative Task Force on the Achievement Gap adopted House Bill 

5360, An Act Concerning Children in the Recession in 2011 which highlights the achievement 

gap that exists between students of color and their non-minority peers. Most recently, discussion 
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about this “gap” has centered on socioeconomics, the perceived differences between students 

from higher- and lower-income backgrounds. While socioeconomics play a role in shaping the 

educational landscape in CT, it is only one factor among many that shape CT’s achievement 

profile. Even an abbreviated look at CT’s data tells the story of unmet behavioral needs of 

students of color: (a) students of color are sent to the office for behavioral infractions at a higher 

rate than white students (SWIS, 2011); (b) in 2005-2006, minority juveniles apprehended for 

non-Serious Juvenile Offense felony and misdemeanor charges were more likely than their white 

counterparts to be referred to court, (c) in 2006, black juveniles charged with a misdemeanor 

were less likely than their white counterparts to be released from detention prior to their case 

disposition, and (d) employment rates for high school dropouts who are white are considerably 

higher than the rates of black high school dropouts (CSDE, 2011).  

CT’s Teachers. High rates of inappropriate student behavior impact the classroom, in 

some cases reducing the amount of time for direct instruction by as much as 80% (Sugai & 

Horner, 2006).  In a 2004 national survey, 76% of teachers surveyed expressed that they would 

be able to better educate their students if the discipline problems in their classrooms were less 

prevalent (Dutton Tillery, Varjas, Meyers, & Collins, 2010).  Dr. Larry Lezotte (2002) defined a 

safe and orderly school as one characterized by reasonable expectations for behavior, consistent 

and fair application of rules and regulations, and caring, responsive relationships among adults 

and students. The PBIS framework creates such a culture of support for staff and students by 

helping to provide a system for behavioral success through supports, training and guidance.  

CT Parents. Our efforts to support parents are grounded in research demonstrating that 

students whose parents are involved in their educational lives (a) do better in school, (b) earn 

higher grades and test scores, (c) attend school more often, (d) have better social skills, and (e) 
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graduate and enroll in postsecondary schools more often (Henderson and Mapp, 2002).  The CT 

SCTG seeks to capitalize on the critical influence families have on the academic, social, and 

behavioral success of all students through collaborations with the CT Parent and Resource 

Information Center (CT PIRC) and the CSDE Parent Work Group (PWG).  Though all families 

want their children to be successful, many do not know what to do to make that happen. The CT 

SCTG will assist schools in reaching out to families and will train school staff to improve their 

communication and relationship-building capacities as they relate to family engagement based 

on Joyce Epstein national research model. 

Nature and Magnitude of the Needs to be Addressed  

State Level Need. There are approximately 1,135 public schools serving 550,000 students 

across 196 districts in CT (U.S. Department of Education, 2012-2013). The proposed initiative 

will help CT develop a statewide system addressing the professional development needs of 

educators regarding how to (a) establish a preventative learning environment, (b) proactively 

establish a variety of evidence-based behavioral strategies, (c) efficiently identify youth who 

may be at-risk for behavioral violation, and (d) systematically respond to student behavior using 

evidence-based positive behavioral interventions and supports.  It is estimated that over 27,000 

students in K-12 will be impacted by this project. Of that population, approximately 3,200 will 

be students with disabilities, 8,200 will be students of color, and 1,400 will be English learners 

(CSDE CEDaR, 2011).  In addition, through a highly-structured training-of-trainers model 

facilitated by the University of Connecticut’s Center for Behavioral Education Research 

(CBER), it is estimated that approximately 20 additional technical advisors (in addition to an 

existing cadre of approximately 45 advisors) from across the state will develop technical 

assistance and coaching capacity in order to provide timely support to districts.  
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 Funding for the SCTG will enable the expansion of current professional development, 

coaching, and technical support in collaboration with key partners, including the University of 

CT – Center for Behavioral Education Research (CBER), the State Education Resource Center 

(SERC), Regional Educational Service Centers (RESCs), CT Parent Information and Resource 

Center (CT PIRC), LEAs, and other family/professional/community agencies. In addition, the 

CT SCTG will facilitate linkage with current efforts, funding sources, and school climate 

initiatives underway in CT. Due to the collective capacity of these collaborations, the likelihood 

of the proposed project resulting in state-wide system change and improvement is high.  

CT schools are supported by six RESCs providing a bridge in supporting the State Board 

of Education’s continuing initiative to improve public education through the coordinated 

delivery of services meeting the needs of all students.  Failure to fully coordinate initiatives at 

school, district, and regional levels impedes efficient and effective service delivery (Fixsen and 

Blasé, 2008). One goal of CT’s SCTG is to strengthen state-level coordination, as evidenced by 

more efficient deployment of professional development, coaching, and other resources focused 

on MTBFs (e.g., SW-PBIS).  Consistent with implementation research (Fixsen and Blasé, 2008), 

CT’s SCTG will stress the importance of high-quality coaching to ensure implementation 

fidelity, development of good judgment, and accurate data-based decisions at the LEA level. 

A number of foundational efforts already exist to support the implementation of research-

based practices through the SCTG.  The project will align different initiatives, activities, and 

legislation in our state (see Appendix A) in order to enhance the overall impact of the MTBFs 

implemented through this grant. The PBIS Model Schools Project, which has been underway 

since 2000, is one of the key efforts that we will build on. Through the PBIS Model Schools 

Project, schools are recognized for successfully implementing school-wide systems for PBIS. 
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Criteria for recognition were based on effective implementation of key features as outlined by 

the National Technical Assistance Center on PBIS and are consistent with the outcomes of CT’s 

School-wide PBIS Training Series. Since 2000, 385 schools (30% of all CT schools) 

representing 90 districts (53% of all CT districts) have been trained in PBIS, with the number of 

schools trained increasing each year. 

Scientifically Research-Based Interventions (CT’s Framework for Multi-Tiered Systems 

of Support). The publication of the SRBI document (see Appendix G) was supplemented with a 

variety of professional development activities and additional supports to ensure educational 

success for all CT students, PreK-12. Through the proposed project, CSDE will work with 

targeted participating schools to implement their PBIS frameworks effectively and appropriately, 

grounding our approach in our educators existing understandings of SRBI. 

Federal Support for Family Education and Engagement. CT has been fortunate to be the 

recipient of two federal grants designed to support family education and family engagement. We 

will build on the work of the CT Parent Information Resource Center (CT PIRC) by deploying 

family engagement specialists to provide training and technical assistance to LEAs with respect 

to implementation of MTBF.  

In addition to the development of a statewide system, the CT SCTG will assist 6 newly 

implementing schools and over 350 previously trained schools to either develop or enhance 

their MTBF systems to support a positive school climate and the appropriate behavior of all 

students.  Overall implementation will take each school approximately three years; wherein 

schools will systematically develop and implement the three-tiers of the PBIS framework that 

will improve behavioral supports and responses within the participating schools. A decline in 

ODRs will result in improved student performance as a direct outcome of increased instructional 
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time. School staffs will be further supported by this project’s technical assistance providers who 

will provide the professional development and on-site coaching necessary for these educators to 

implement each tier of this framework with high fidelity.  

Durability, adaptability, and fidelity of a statewide system requires a coordinated effort.  

The focus on research-based activities in Connecticut’s SCTG will ensure substantial progress is 

made in the state to improve both SEA and LEA capacity, in turn resulting in improved school 

climate, student behavior, and staff behavior-specific capacities.  Close attention to contextually 

appropriate implementation of this framework, monitored by ongoing implementation fidelity 

assessments and customized local support will all allow for an effective roll-out of the proposed 

projects.  Leveraging existing resources, aligning current efforts and closely collaborating with 

experts in the field, will successfully support the CSDE targeted project goals and objectives 

(Appendix A).   

QUALITY OF PROJECT SERVICES 

The proposed work is designed to build capacity to develop, enhance and expand 

Connecticut’s Statewide Systems of Support to LEAs and schools using MTBF. MTBF provides 

guidance for the selection, integration and implementation of the best evidence-based behavioral 

practices for improving behavioral outcomes for all students. Measureable outcomes for MTBF 

implementation include positive school climate, improving school safety and improving mental 

health resources (CT’s Public Act No. 13-3- An Act Concerning Gun Violence Prevention and 

Children's Safety). By expanding the infrastructure already present in our state, we will focus on 

the further development of our technical assistance providers. A critical ingredient for 

maximizing organizational success is to provide direction, demonstrate alignment, and generate a 

commitment as a collective statewide team.  
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We plan to engage all stakeholders by developing a Scientific Researched-Based 

Intervention (SRBI) Advisory Council (SRBIAC) to support the delivery of programs and 

services to monitor implementation, assess benchmarks and evaluate outcomes to drive future 

decisions. The CSDE is leading the way for understanding the changing ethos of Connecticut’s 

school needs and promoting the importance of education reform and student achievement 

through the lens of MTBF. The bridge between MTBF and education reform can significantly 

influence future local and state level policy decisions to focus on the most effective approaches 

to fostering positive school climates.  

To ensure equitable access for all Connecticut students, components of culturally 

responsive education are embedded in the project design. The theoretical foundation of culturally 

responsive education acknowledges that one of the key factors influencing poor student 

achievement among students of color is the cultural incongruity between the school and the 

home. This combined with a further cultural mismatch between teaching styles, classroom 

management, and that of the culture and learning styles of students of color leads to a failure to 

engage students effectively.  

 Culturally responsive education is a teaching approach that helps students use their 

cultural backgrounds to aid in the acquisition of knowledge, skills, and attitudes. Culturally 

responsive teachers use culturally relevant instructional material, affirm student cultural 

identities, and use cultural backgrounds as a knowledge base for learning and academic success. 

Further, family involvement and community partnerships are essential. 

 The CSDE acknowledges that appropriate resources must be provided to close the 

achievement gaps between high-performing and low-performing students, males and females, 

and students of different racial, ethnic and socioeconomic groups. To close the gaps, schools 
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must provide high-quality, multi-tiered behavioral, social/emotional and academic supports. The 

CSDE will provide guidelines to support collaboration among the state’s various stakeholders to 

build high-quality, comprehensive, coordinated and culturally responsive education 

programming in the state. Designated CSDE staff, to the extent of their authority, will provide 

oversight for professional development and technical assistance to support positive school 

climate development and anti-bullying practices that are consistent with CT’s Public Act No. 11-

232, An Act Concerning Strengthening of School Bullying Laws.   

A healthy learning community that is physically, emotionally, and intellectually safe is 

the foundation for a comprehensive high-quality education. The CSDE will provide planned, 

ongoing and systematic professional development, technical assistance and resources for 

program implementation to schools and community partners to increase the health and safety for 

all students. The CSDE will align professional development and technical assistance with 

existing initiatives including, but not limited to, secondary school reform, coordinated approach 

to school health, early childhood education, school improvement, PBIS, and SRBI.  

To that end, we seek to accomplish the following goals over a five-year period (The 

CSDE has provided a logic model to address alignment of goals and outcomes in Appendix A): 

 Goal 1: Build SEA capacity for supporting the sustained and broad-scale 

implementation of a MTBF; 

 Goal 2: Enhance LEA capacity for implementing and sustaining a MTBF by 

providing training and technical assistance to LEAs; and  

 Goal 3:  Coordinate efforts with appropriate federal, state and local resources, 

including LEAs funded under Program 84.184G. 
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The CSDE vision is to develop a statewide comprehensive reporting system to collect, 

monitor and to assess student outcome data to strengthen MTBF implementation using web-

based tools created by the University of Oregon housed at PBIS Applications. 

 To systemically monitor implementation fidelity, PBIS Applications provides schools 

and districts with PBIS Assessment which houses multiple web-based surveys that allow for 

assessment of implementation from multiple perspectives (e.g. School Leadership Team, school 

staff, and external evaluators). To monitor student outcome data, PBIS Applications also 

provides schools and districts with the School-wide Information System (SWIS), a web-based 

application for collecting and reporting behavioral data at all tiers (e.g ODR, etc.).  These 

applications provide schools the opportunity to track, monitor, and make data-based decisions to 

maximize student outcomes. 

PBIS Applications provides state, regional, and district evaluators with PBIS Evaluations 

which allows for analysis and reporting of both PBIS Assessment and SWIS data.  This tool will 

provide state and district personnel with the information needed to better support schools in 

implementation.  

Under this project, District Facilitators will build capacity to train schools in SWIS as 

SWIS Facilitators, to coordinate the opening of schools’ surveys and to review results as PBIS 

Assessment Coordinators, and to administer evaluation tools themselves.  

To enhance their capacity for sustainability, LEAs will employ effective positive school 

discipline that functions in concert with safety and climate and will increase the number of 

appropriately qualified professionals to support school-based implementation of MTBF through 

the extension of the PBIS trainer of trainers. This concept provides district specific assistance in 

the development of secondary and tertiary behavior support systems and expertise to local 
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personnel. The goal is to improve the ability of school personnel to develop safe and effective 

educational environments. Additionally, by designing universal interventions and preventions 

(including a vulnerability assessment for behavioral health, students will experience a more 

positive school climate (i.e. decrease in ODRs, decrease suspensions, and increase student 

achievement and graduation).  

  The project design includes a two-pronged training approach. The first prong is the 

expansion of cadres of state-level trainers/coaches who will provide on-going, sustainable 

training and coaching regarding MTBF implementation. State-level trainers/coaches will be 

selected from a pool of SERC consultants, RESC staff developers, and LEA facilitators. During 

their first year in the cadre, these individuals will participate in Phase I training alongside district 

participants to garner the necessary content and to establish relationships with participating district 

personnel. Additional training in coaching will also be provided. Trainers/coaches-in-training will 

also be paired with fully-trained trainers/coaches to provide on-site coaching in schools. Standards 

and expectations will be used to assess the readiness of cadre members to provide training and 

coaching during the next grant year. Trainers/coaches-in-training must meet 100% of the standards and 

expectations in order to co-train and provide coaching during the following year. A website and electronic 

communication system will be developed to provide state-level trainers/coaches with on-going support in 

the use of best practices, encouraging family engagement to support school success, and the most current 

evidence-based practices in behavior support.  

The second prong is the training of two cohorts of school/district level teams and coaches 

to implement PBIS. LEA Leadership Teams and School Leadership Teams will be the primary 

units of change in meeting the needs of the target population, thus the second prong focuses on 

building their capacity. The project’s primary purpose is to influence the systems change 

necessary to improve student outcomes through the increased consistency and implementation 



Connecticut State Department of Education  Page 14 

fidelity of school-wide instructional approaches for behavior statewide.  Systems implementation 

will include:   

 analysis and use of assessment data to make strategic decisions to accelerate student learning; 

 use of a multi-tiered approach to provide  positive and preventative instruction that will result 

in meaningful and transformational changes in core education practices for all students;  

 leadership and capacity building for socially valid and efficient allocation of resources and 

sustainability. 

Phases of Implementation 

 

The phases of implementation, identified by Fixsen et. al (2005), will guide decision-

making around the delivery of supports to schools across the state of Connecticut.  As over 350 

schools have received some level of PBIS training, an assessment will be conducted to determine 

current levels of implementation and focal areas for improvement. To address these focal areas 

for improvement, five booster sessions per year will be provided. 

State-wide Capacity and Boosters for Existing PBIS Sites 

Existing PBIS Sites 

1-100 

Existing PBIS Sites 

101-200 

Existing PBIS Sites 

201-300 

Existing PBIS Sites 

300-350 

Needs Exploration: 

CSDE administers 

evaluation to schools. 

   

CSDE provides 5 

booster sessions per 

year with a focus on 

sustainability and 

Needs Exploration: 

CSDE administers 

evaluation to schools. 

  

CSDE provides 5 Needs Exploration:  



Connecticut State Department of Education  Page 15 

State-wide Capacity and Boosters for Existing PBIS Sites 

fidelity as determined 

by needs assessment. 

booster sessions per 

year with a focus on 

sustainability and 

fidelity as determined 

by needs assessment. 

CSDE administers 

evaluation to schools. 

CSDE provides 5 

booster sessions per 

year with a focus on 

sustainability and 

fidelity as 

determined by needs 

assessment. 

Needs Exploration: 

CSDE administers 

evaluation to schools. 

CSDE provides 5 

booster sessions per 

year with a focus on 

sustainability and 

fidelity as 

determined by needs 

assessment. 

Training of new schools will roll-out in three phases:  

Phase I: Training and Installation of foundational Tier I Supports  

 Topic: Tier I Behavior Support Systems & Practices (9.5 days) 

 Topic: Data Management System Training at Tier I (0.5 days) 

During Phase I, School Leadership Teams will receive job-embedded training, coaching, and 

evaluation support.  This on-site consultation will allow school-based teams to progress through 

content and implementation at an appropriate pace.  Emphasis will be placed on developing 

systems within the school to create cohesion between efforts to address the behavioral and 

mental health needs of students via a continuum of support while simultaneously developing and 

implementing systems of communication with families throughout the process. Phase I content 

focuses on exploration and initial installation of Tier 1 school-wide behavioral systems and 

practices and developing systems of data collection and analysis.  It is expected to take one year 

to fully implement the training content of Phase I.  As a result of Phase I training, schools will 

have gained knowledge of established Tier I behavioral expectations and instruction.   
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Phase II: Initial Implementation of Tier I and Training and Installation of Tier II Supports 

Topic: Data Review and Action Planning of Tier I Systems & Practices (3 days) 

Topic: Tier II Behavior Support Systems & Practices (3.5 days) 

Topic: Data Management Training at Tier II (0.5 days) 

During Phase II, School Leadership Teams will continue to receive job-embedded 

training, coaching, and evaluation support.  As this phase reflects initial implementation of Tier I 

systems and practices, comprehensive data reviews will occur three-times annually to ensure 

fidelity of implementation.    Phase II content will focus on exploration and installation of Tier II 

systems and practices and data collection and analysis.  It is expected to take one year to fully 

implement the training content of Phase II.  As a result of Phase II training, schools will have 

gained knowledge of established in Tier II behavioral systems and practices.   

Phase III: Tier I Full Imp., Tier II Initial Imp., and Installation of Tier III Supports 

 Topic: Review of Tier I & Tier II Supports (2 days) 

 Topic: Tier III Behavior Support Systems and Practices (3 days) 

During Phase III, School Leadership Teams will continue to receive job-embedded 

training, coaching, and evaluation support.  As this phase reflects full implementation of Tier I 

systems and practices, and initial implementation of Tier II systems and practices, 

comprehensive data reviews will occur twice annually to ensure fidelity of implementation.    

Phase III content will focus on exploration and installation of Tier III systems and practices and 

data collection and analysis.  It is expected to take one year to fully implement the training 

content of Phase III.  As a result of Phase III training, schools will have gained knowledge of 

established in Tier III behavioral systems and practices.   

School/District Cohort Plans 
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Recruitment and Support of New MTBF Sites 

Cohort/District  Cohort 1 

(3 Schools) 

Cohort 2 

(3 schools) 

Recruitment: 

Eligibility 

Criteria 

Recipients of SCTG – 

LEA Grants 

High Need LEAs/ 

Low-performing schools  

High Need LEAs/ 

Low-performing schools 

Year 1 Phase 1 

 

  

Year 2 Phase 2 

 

Phase 1 

 

 

Year 3 Phase 3 

 

Phase 2 

 

Phase 1 

 

Year 4 Sustainability 

 

Phase 3 

 

Phase 2 

 

Year 5 Sustainability 

 

Sustainability Phase 3 

 

Year 6 

CSDE 

Sustainability Sustainability Sustainability 

NOTE: Phases may take more or less than one year to complete; the table above indicates 

typically expected progress.  However, flexibility will be used to determine individual schools’ 

actual progress based on outcome measures. 

QUALITY OF THE MANAGEMENT PLAN 

The project will serve various functions at the differing levels including technical 

assistance, personnel development, and the development of tools to improve behavior support 

practices for elementary, middle, and high schools. To ensure that the project activities and 

outcomes are achieved in a timely and efficient manner, data for critical measures will be 

collected frequently. Much of the information will be collected monthly as well as in more detail 

quarterly. The project leaders will share the information with the SRBI Advisory Council at each 

meeting. This council brings key stakeholders together to monitor implementation, assess 

benchmarks and evaluate results data to drive future decisions while enhancing and expanding 

MTBF. An action plan will be developed with the SRBI Advisory Council and CT PBIS 

Collaborative at the first meeting in Fall 2014. The action plan will be reviewed and revised at 
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each meeting based on the data collected. Goals, objectives and outcomes will be monitored and 

addressed to improve the outcomes for the project SRBI Advisory Council brings members with 

a diversity of perspectives to make sure the action plans address all targeted groups.  

Management and Oversight. Management and oversight of the project are the primary 

responsibility of the Project Director, Assistant Project Director and Project Coordinator.  Brief 

descriptions of Key Project Personnel are provided in Appendix B. Please see the table on the 

following page for a summary of goals, objectives, timelines, and assigned staff responsibilities. 

 QUALITY OF THE PROJECT EVALUATION  

 A comprehensive evaluation plan, using an integrated process and outcome evaluation 

approach, will be implemented in each of the project’s five years. A series of targeted questions 

will garner information on both the effects of the SCTG project (outcome evaluation) and the 

critical implementation activities that directly influence outcomes (process evaluation). Broad 

evaluation questions, defined for each of the project’s primary goals, are as follows: 

Goal 1: What evidence is there that implementation at the SEA level is sufficient to successfully 

support LEAs through all phases of SCTG project implementation? (process)  How has the 

SCTG affected the SEA’s capacity for supporting the sustained and broad-scale implementation 

of an MTBF by LEAs statewide? (outcome) Goal 2:  What evidence is there that participating 

LEAs have been able to adopt and install core components of the SCTG project? (process)  How 

has the SCTG affected LEAs’ capacity to implement and sustain a multi-tiered behavioral 

framework (i.e., fidelity and sustainability of Tiers 1, 2, and 3)?  (outcome)  Goal 3:  What 

evidence is there that the SEA has coordinated its SCTG efforts with the appropriate federal, 

state, and local resources? (process)  How have these efforts enhanced the overall statewide 

implementation fidelity  and sustainability of the MTBFs? (outcome) 
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School Climate Transformation Grant Management Plan 

 
Program Director (PD), Program Manager (PM) Project Coordinator (PC) Evaluator (EV), Trainers (T), Technical Assistance Providers (TAP) 

GOALS AND OBJECTIVES TIME FRAME (YEAR & MONTHS) LEAD 

STAFF  

 Y1 Y2 Y3 Y4 Y5  

Goal 1: Build CSDE’s capacity to support LEAs’ sustained and broad-scale implementation of a MTBF  

A. Engage in targeted outreach to coordinate with existing resources and initiatives that 

address student safety and behavioral health, particularly when planning PD and TA for 

universal interventions, school-based preventions and vulnerability assessment. 

Sep-Feb  Sept Sept Sept Sept PD, 

PM, PC 

B. Design a multi-tiered system for delivering PD and TA to address the specific needs of 

high-need and low performing LEAs. 

Sept 

2015 

    PD, 

PM, PC 

C. Design, pilot and refine a system for assessing current levels of PBIS implementation 

across the state. (Y2: initial rollout to first 100 schools; Y3: rollout to next 100 schools; 

Y4: rollout to next 100 schools: Y5: rollout to any additional schools) 

System 

Design 

– Sept 

Sept Sept Sept Sept PD, 

PM, PC 

D. Train additional qualified professionals to provide training and ongoing coaching to 

support LEA implementation of MTBF. 

<Ongoing, determined by LEA training need> PD, 

PM, PC 

E. Provide professional learning opportunities for CSDE staff to develop content expertise 

and delivery of skills including fluency, depth of knowledge, and ability to connect 

relevant research around MTBF training and coaching. 

 

<Ongoing> 

PC 
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GOALS AND OBJECTIVES TIME FRAME (YEAR & MONTHS) LEAD 

STAFF  

 Y1 Y2 Y3 Y4 Y5  

F. Twice a year, analyze state-level PBIS implementation fidelity data and student 

outcome data to inform future delivery of support to LEAs. 

Dec, 

June 

Dec, 

June 

Dec, 

June 

Dec, 

June 

Dec, 

June 

PD, PC, 

EV 

Goal 2: Enhance Connecticut LEA’s capacity for implementing and sustaining a MTBF by providing training and technical assistance 

to LEAs 

 

A. Examine PBIS sustainability and level of implementation in all schools (~300+) that 

have been trained in order to identify strengths and areas of need to inform professional 

learning opportunities. 

  July-

Dec 

Ongoing PD, 

PM, PC 

B. Select and train 5 new school/district teams per year in MTBF implementation.  July July July July PD, 

PM, PC 

C. Partner with any districts that receive funding through the SCTG - LEA Grant Program 

to support MTBF implementation and sustainability with additional levels of analysis. 

Sep      

D. Ensure LEA-level coordination by establishing a District Leadership Team to meet 

regularly, create a district mission/vision statement for MTBF, review district 

implementation fidelity data as well as student outcome data, and prepare a 3-5 year 

action plan around MTBF implementation and sustainability. 

Sep-Oct Aug-

Sep 

Aug-

Sep 

Aug-

Sep 

Aug-

Sep 

PC, T 

E. Create and embed cultural context into the MTBF based on LEAs uniqueness. < Ongoing >  

F. Identify District Facilitators to build capacity in behavioral expertise/SWPBIS 

implementation. 

Sep-Oct Aug-

Sep 

Aug-

Sep 

Aug-

Sep 

Aug-

Sep 

PC, T 
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GOALS AND OBJECTIVES TIME FRAME (YEAR & MONTHS) LEAD 

STAFF  

 Y1 Y2 Y3 Y4 Y5  

G. Build capacity of District Facilitators to become SWIS Facilitators, reliable SET 

evaluators and PBIS Assessment Coordinators to ensure use of reliable and valid 

evaluation tools. 

Apr-Jun Apr-

Jun 

Apr-

Jun 

Apr-Jun Apr-Jun PC, T 

H. Support LEA staff by providing culturally responsive outreach to parents/families 

ensuring that schools share all pertinent information about the content of and children’s 

progress in behavior programs to promote communication in order to benefit from 

feedback from families and the community. 

< Ongoing >  

I. Ensure school-level coordination by establishing a School Leadership Team, including 

active involvement of administration and one or two school-level PBIS Coaches. 

Sep Aug-

Sep 

Aug-

Sep 

Aug-

Sep 

Aug-

Sep 

 

J. Develop professional development schedule for training, coaching, and evaluation. Sep Jul Jul Jul Jul PD, PC 

K. Provide annual orientations to pertinent school personnel to explain project and 

evaluation goals, timeline, expectations. 

Oct Oct Oct Oct Oct PD, PC, 

EV 

L. Provide coaching to school/district teams as they implement structures and practices to 

address individual school and practitioner needs. 

< Ongoing > T, TA 

M. Train school-level coaches and District Facilitators to provide leadership that supports 

implementation of MTBF to increase positive student behavior to support sustainability 

< Ongoing > T, TA 
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GOALS AND OBJECTIVES TIME FRAME (YEAR & MONTHS) LEAD 

STAFF  

 Y1 Y2 Y3 Y4 Y5  

beyond life of grant. 

N. Identify and advertise local Model/Demonstration Schools as exemplars of PBIS to 

increase state-level visibility and political support. 

Start in 

March 

    PD, PC 

Goal 3: Coordinate CSDE efforts with appropriate federal, state, and local resources 

A. Establish a statewide SRBI Advisory Council by inviting key stakeholders from student 

safety and mental health programs, and expanding on current partnerships between 

CSDE, SERC, CBER, RESC Alliance, LEAs, IHEs, Connecticut’s Birth to Three 

Program, CT PIRC, CPAC, Preschool programs, Dept of Labor, Dept of Mental Health 

Addiction and Services (DMHAS) and the Juvenile Justice System. 

Oct 

2014 

    PD, PM 

B. Convene SRBI Advisory Council quarterly to address broader issues of systems change 

(i.e., capacity, development and sustainability of MTBF), promote visibility and garner 

political support, and identify funding priorities. Y1: Establish quarterly mtgs. 

     PD, PM 

C. Meet quarterly as the CT PBIS Collaborative, a state-level comprehensive stakeholder 

group that invests in systems for training, coaching and evaluation to address the 

growing demand for training and scaling-up in CT districts. 

Sep 

2014 

<Quarterly meetings> PD, 

PM, PC 

D. Build a system of collaboration across external and internal boundaries to integrate CT Nov <ongoing> PD, 
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GOALS AND OBJECTIVES TIME FRAME (YEAR & MONTHS) LEAD 

STAFF  

 Y1 Y2 Y3 Y4 Y5  

initiatives, policies, and grants, including ongoing positive climate and safety efforts.  2014 PM, PC 

E. Engage in focused outreach and collaboration with SAMHSA regarding mental health 

and coordination with School Climate/Safety Committee. 

Sept 

2014 

 

 

 

 

<ongoing> 

 

PC 

F. Collaborate and coordinate with CSDE’s Turnaround Office to support high need and 

low-performing LEAs 

Sept 

2014 

PD, PM 

G. Coordinate action planning with the Positive and Effective Discipline Work Group. Sept 

2014 

PD, PM 

H. Collaborate and coordinate grant activities with the Bureau of Special Ed., Bureau of 

Health/Nutrition, Family Services and Adult Education and the Academic Office. 

Sept 

2014 

PD, 

PM, PC 

I. Collaborate and coordinate with SERC and PBIS TA Center Sept 

2014 

PD, 

PM, PC 
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 Objective measures of progress for each goal will be established during the initial stages 

of implementation. Data sources, indicators, and targets will be defined for all process and 

outcome objectives.  To ensure that the effectiveness of implementation strategies are examined, 

process data will be collected on a regular basis in areas pertaining to demographics (e.g., 

schools, districts, technical assistance providers, collaborative partners), dosage (e.g., 

professional development, technical assistance, collaboration activities), and quality (e.g., 

satisfaction, needs assessments).  Evaluation instruments that may be utilized to collect the 

necessary process data include technical assistance and professional development logs, session 

evaluation forms, satisfaction surveys, and self-assessments of implementation. 

  The process evaluation, with its careful attention to key implementation factors, will 

inform the outcome evaluation, which will strive to measure project impact along a continuum of 

change:  short-term (changes the project expects to see); mid-term (changes the project wants to 

see); and long-term (changes the project hopes to see).  Using multiple performance measures at 

different time intervals, especially for those objectives that are inherently hard to measure, will 

allow the external evaluation team to compare and confirm findings from multiple sources, thus 

providing a more comprehensive representation of the project’s efforts. 

Outcome evaluation data will likely include data from multiple PBIS fidelity measures 

such as the School-wide Evaluation Tool (SET) and Benchmarks of Quality (BoQ); as well as 

referral, and suspension and expulsion data from the School-Wide Information System (SWIS).  

The external evaluation team will also work with project leaders to establish viable outcome data 

related to the SCTG’s capacity building and sustainability efforts, such as evidence of expansion 

of Banner Schools and Model Sites, expansion of PBIS Trainer of Trainers’ networks, and 

further institutionalization of the CT PBIS Collaborative. 
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 To ensure that the evaluation provides performance feedback and permits periodic 

assessment of progress, the evaluation team will work collaboratively with project stakeholders 

to determine the most useful format for timely formative reporting.  All data will be presented 

objectively with project improvements in mind, but also with an independent external 

perspective that can be useful to those deeply involved in the project’s day-to-day activities.   

 The evaluation team will also produce and disseminate an annual summative evaluation 

report to project leaders, the USDOE, and other interested stakeholders.  These reports will be a 

compilation of all data gathered and will delineate progress towards the project’s intended 

outcomes, the strategies and activities most effective in meeting these outcomes, significant 

project successes, and lessons learned.  These annual reports will be developed in conjunction 

with, and as a complement to, the Department’s ED 524B Performance Reports.  As part of this 

effort, the external evaluation team will also ensure that the SCTG project collects the necessary 

data to respond accurately to the three GPRA measures established by the program.   

The external evaluator will be expected to provide project leaders with information that 

facilitates accurate, well-informed decisions regarding project performance.  
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APPENDICES 

Appendix A: Logic Models, Training Sequence, Graphs, Charts 

Appendix B: Project Management & Key Personnel Descriptions 

Appendix C: Letters of Support 

Appendix D: Evidence based assessment protocols (SET, SRBI Self-Assessment, BOQ,  SW-

PBIS Tiered Fidelity Inventory) 

Appendix E: Scientifically Research-Based Interventions (SRBI) 

Appendix F: PBIS Data Report and Summary (CT) 
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CHALLENGE 

 

 INPUTS 

(Asset) 

  

OUTPUTS  

(Activities) 

OUTCOMES 

SHORT-TERM MID-TERM 

 

LONG-TERM 

Student Needs: 

To create healthy 

learning 

community that is 

physically, 

emotionally and 

intellectually safe 

environment  

Positive social 

competencies  

 

System Needs: 

To implemented 

comprehensive, 

effective supports 

that address the 

full range of 

social, emotional 

and behavioral 

needs with a 

monitoring 

system. 

Specifically, 

issues of 

discipline, 

disruptive 

behaviors, 

violence, 

harassment and 

bullying. 

 

 

 

 

 

 

 

Student Supports: 

Universal 

interventions, school 

based-preventions 

and vulnerability 

assessment 

 

System Supports: 

Well-designed  

State-level PBIS 

Collaborative and 

collaboration with 

Northeast PBIS 

Network Leadership 

Forum 

 

A evidenced-based 

action plan  with 

monitoring system 

for implementing 

comprehensive 

supports 

 

Evidence-based 

guidance for district 

level policies to 

promote effective 

school discipline 

and positive 

behavior 

 

 

 

 

 

 

 

1.Build SEA capacity for supporting the sustained 

and broad-scale implementation of a (MTBF) 

 Design and implement interventions  including 

PD and TA to meet the behavioral and mental 

health needs of students 

 

 Develop a statewide comprehensive reporting 

system to collect, track and disseminate fidelity 

data, major discipline referral rates. 

 

 Design a systemic multi-tier system for PD and 

TA to address high need and low performing 

LEAs needs 

 

 Provide staff development to LEAs related to 

positive discipline, behavior and mental health 

 

2.Enhance LEA capacity for implementation and 

sustaining a MTBF by providing training and 

technical assistance to LEAs 

 Employ effective, positive school discipline 

that functions in concert with safety and 

climate 

 

 Increase the number of appropriately qualified 

professionals to support school based 

implementation of MTBF through the 

extension of the PBIS Trainer of Trainers 

Network 

 

 Assess and evaluate the critical features of 

school-wide effective behavior support across 

each academic school year 

 

 

 

Student Outcomes: 

LEAs increase their 

knowledge of 

universal intervention, 

and school-based 

preventions and 

vulnerability 

assessment 

 

LEAs Outcomes: 
Increase awareness 

and skills to minimize 

unsafe behaviors and 

promote inclusiveness 

 

Increased content 

expertise and delivery 

of skills to LEAs 

 

LEAs increase 

knowledge of MTBF 

for diversifying  

resources that best 

meets the needs of 

their school and 

community including 

high need and low 

performing schools 

 

SEA builds a system 

of communication 

system for enhanced 

family involvement 

 

 

 

 

Student Outcomes: 

Best  practice 

translates to school 

culture 

 

LEAs Outcomes: 
Enhanced and built 

capacity for 

providing district-

specific assistance in 

the development and 

management of 

secondary and 

tertiary behavior 

support systems and 

expertise of local 

personnel 

 

PBIS coach increased 

skills to support the  

leadership team in 

scaling up and 

sustaining and 

school-wide will 

ensure fidelity  with 

in the school  

 

Enhanced and built 

capacity for 

providing district-

specific assistance in 

the development and 

management of  

 

 

 

 

Student 

Outcomes: 

Students 

experience a 

more positive 

school climate as 

indicated: 

 Decreased 

ODRs, 

Decreased 

suspension, 

Increase 

student 

achievement 

Increased 

promotion and 

graduation rate 

 

LEAs 

Outcomes: 
Trainers and TA 

providers will 

have the 

knowledge to 

develop and 

implement action 

plans to address 

discrepancies 

regarding race 

and ethnicity 

 

Coaches to 

provide  

 

 

 

 

School Climate Transformation Grant 
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LEAs Needs: 

Jointly  

formulating  

strategies and 

execute them in a 

coordinated 

fashion with 

fidelity including 

multi-tiered 

professional 

development and 

technical 

assistance based 

on need 

 

Provide multi-

tiered strategies 

that are culturally 

sensitive and 

appropriate 

 

 

 

 

 

 

Systematic 

efficiency that 

involves cross-

functional expertise 

within the CSDE, 

other state agencies, 

regional educational 

service centers  

 

LEAs Supports: 

Coordination with 

community service 

providers and 

integrate intensive 

intervention into the 

school 

 

Collect, analyze and 

interpret school-

level data including 

SWIS 

 

Investing in the 

increased 

knowledge about 

PBIS with 

Connecticut families 

through the 

Connecticut Parent 

Information and 

Resource Center 

(CT PIRC) 

 

 

 

 

 

 Use data to assess strengths and areas of 

improvement to guide PD and TA 

 

 Expand the PBIS  Connecticut Model Schools 

Project to include identification of Banner 

Schools & Model Sites 

 Support LEAs staff by providing culturally 

responsive outreach to parents and families 

 

3. Coordinates SEA efforts with appropriate Federal, 

State and local resources 

 

 Expand the CT PBIS Collaborative, a state-

level comprehensive stakeholder group that 

invests in systems for training, coaching and 

evaluation to address the growing demand for 

training and scaling-up CT districts 

 

 Establish a statewide SRBI Advisory Council 

by inviting key stakeholders from student 

safety and mental health programs, and 

expanding on current partnerships between 

CSDE, SERC, CBER, RESC Alliance, LEAs, 

IHEs, Connecticut’s Birth to Three Program, 

CT PIRC, CPAC, Preschool programs, and the 

Juvenile Justice System. 

 

 Create cultural context into the multi-tiered 

system based on LEAs uniqueness  

 

 Integrate CT initiatives and other policies and 

grants including ongoing positive climate and 

safety efforts.  

 

 Statewide Results-Based Accountability Report 

Card (RBA)each year 

 

 Build a system of collaboration across external 

and internal boundaries 

System Outcomes: 

LEAs learn how to use 

reporting system 

 

LEAs increase 

knowledge of 

culturally responsive 

education 

 

Increase the content 

expertise and delivery 

of skills to LEAs 

 

Convene SRBI 

Advisory Council 

quarterly to address 

broader issues of 

systems change (i.e., 

capacity, 

development and 

sustainability of 

MTBF), promote 

visibility and garner 

political support, and 

identify funding 

priorities. 

secondary and 

tertiary behavior 

support systems and 

expertise of local 

personnel 

 

Increase fidelity by 

using School-wide 

Evaluation Tool 

(SET) 

 

Increase fidelity by 

using Benchmarks of 

Quality for School-

wide Positive 

Behavior Support 

annually by each 

school. 

 

System Outcomes: 

CSDE will check for 

implementation 

science with fidelity 

and sustainability  

 

 

 

 

leadership within 

their 

schools/district as 

they implement 

the systems to 

increase positive 

student behavior 

to support 

sustainability 

beyond life of 

grant 

 

System 

Outcomes: 

Clear and concise 

review process to 

ensure 

implementation 

with fidelity and 

to provide 

evidence-based 

reflection  

 

A State-wide  

framework for 

safe and 

successful school  
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School Climate Transformation Grant Logic Model (abbreviated) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What the CSDE 

Will Do 

Who the CSDE 

Will Reach What are the Results 

INPUTS OUTPUTS OUTCOMES 

Trainer of Trainer 

Model 

Training and 

Development 

Materials and 

Resources 

Evidence-based 

Action Plan with 

Monitoring System  

Cross-functional 

Expertise 

SWIS Data System 

Multi-Tiered 

Behavioral 

Framework 

CSDE/PBIS 

Collaborative 

Cultural Context 

Parent Engagement 

Design/Deliver a 

Systemic Multi-Tiered 

System for PD and TA 

to Address High Need 

and Low Performing 

LEAs 

Build CSDE’s 

Capacity to Support 

LEAs’ Sustained and 

Broad-Scale 

Implementation of a 

Multi-Tiered 

Behavioral 

Framework (MTBF) 

Enhance CT LEA’s 

capacity for 

implementing and 

sustaining a MTBF by 

providing PD and TA 

to LEAs  

Build a System of 

Collaboration Across 

External and Internal 

Boundaries to 

Integrate CT 

Initiatives 

Expand the CT 

PBIS Collaborative 

and TOT 

Expand PBIS Model 

and Banner Project 

Establish a SRBI 

Advisory Council 

Conduct Culturally 

Responsive 

Outreach to 

Families (PD) 

Monitor, Assess and 

Evaluate 

Implementation 

Fidelity 

  

Students and Staff 

Experience a more 

Positive School 

Climate: 

Decreased ODRs 

Decrease Suspension 

Increased 

Graduation Rate 

Increased Student 

Achievement 

Trainers will have 

the Knowledge to 

Develop, Implement 

and Sustain with 

Fidelity 

Coaches will 

Provide Leadership 

and Support within 

the LEAs 

Statewide 

Framework MTBF 

LEAs Increased 

Capacity and 

Skills-Set  to 

support in the 

management of 

tiered 

interventions 

Increased 

accountability by 

Monitoring, 

Assess and 

Evaluating data 

Increased Two-

Way 

Communication 

with Parents 

Embedded CRE 

Components 

What the CSDE 

Invests 

  

Stakeholders 

Students 

Teachers 
  

Support 

Services 

Leaders 

 Parents 

 State Agencies 

PBIS 

Collaborative 

SRBI  

Advisory 

Council 
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CT SCTG alignment to pre-existing efforts 

State Effort Purpose/Hyperlink Alignment 

Federal Grants 

State 

Personnel 

Development 

Grant 

 To implement and scale-up SRBI across the state 

 In year 4 of 5 year grant 

 http://spdg.ctserc.com/  

The CT SCTG will directly move the SPDG 

project’s efforts forward by focusing on the 

continued expansion and implementation of multi-

tiered systems of supports (e.g., PBIS) 

Safe 

Schools/Healt

hy Students 

Grant 

 The goal of the Safe Schools/Healthy Students (SS/HS) initiative 

undertaken through funding provided by the Substance Abuse and 

Mental Health Services Administration is to create safe and 

supportive schools and communities for children and adolescents 

through grade 12. 

 This project will focus on strategies that decrease youth violence 

and promote healthy development of children and youth.  

 This project supports school and community partnerships by 

encouraging integrated systems that promote students’ mental 

health, enhance their academic achievement, prevent violence and 

substance use, and create safe and respectful school climates. 

The CT SCTG will align efforts with the SS/HS, 

focusing particularly on the implementation of the 

three-tiered (multi-tiered) behavioral framework in 

schools across the state. We will complement 

SS/HS efforts, focusing on strategies that decrease 

rates of atypical/unsafe student behavior.  

 

The exchange of knowledge resulting from lessons 

learned will benefit both initiatives. 

Guidance Documents 

Guidelines for 

identifying 

and educating 

students with 

Emotional 

Disturbance  

 These guidelines specifically address positive behavior interventions 

and supports, describing their use and application particularly for 

students with emotional and behavioral disorders.  

 This document discusses the use of functional behavior assessments 

and the development of behavior intervention plans, focusing on the 

use of positive behavioral approaches to intervention and planning 

development.  

 http://www.sde.ct.gov/sde/cwp/view.asp?a=2663&q=334388  

 The CT SCTG will directly support this 

guideline’s messages, focusing on the use 

of proactive, evidence-based behavioral 

practices. In this project’s training of 

trainers model (Goal #1) as well as in its 

training to LEAs (Goal #2), positive 

behavior interventions and supports will be 

described through examples and applied in 

practice scenarios.  

Guidelines for 

identifying 

and educating 

students with 

Learning 

disabilities  

 These guidelines focus on schools and Individualized Education 

Program (IEP) team’s use of multi-tiered systems of support prior to 

and during the eligibility determination process for students being 

considered under the primary disability category of learning 

disabled (reinforces dual-discrepancy model). 

 http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/2010_Learnin

 The CT SCTG will provide structured 

training to schools on the implementation, 

monitoring, and use of a three-tiered 

behavioral framework.  Concepts provided 

in trainings will assist IEP teams develop 

their understanding of this framework in 

http://spdg.ctserc.com/
http://www.sde.ct.gov/sde/cwp/view.asp?a=2663&q=334388
http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/2010_Learning_Disability_Guidelines_Acc.pdf
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g_Disability_Guidelines_Acc.pdf  the special education identification process.  

CT’s In-

School and 

Out-of-School 

Suspension 

Guidelines  

 These guidelines discuss the necessity for school personnel to 

implement positive behavioral interventions and supports for 

students who exhibit at-risk or antisocial behavioral tendencies 

 http://www.sde.ct.gov/sde/lib/sde/pdf/pressroom/In_School_Suspen

sion_Guidance.pdf  

 The CT SCTG will be focused on building 

the capacities of LEA and SEA personnel 

to consider and implement behavioral 

interventions along a continuum of support 

options.  

Scientifically 

Research 

Based 

Interventions 

 CT’s Response to Intervention (RTI) framework; focusing on 

appropriately identifying and matching students to effective 

interventions across academic and social/emotional/behavioral 

domains. 

 http://www.sde.ct.gov/sde/lib/sde/pdf/cali/srbi_full_document.pdf  

 The CT SCTG will be grounded in the 

same evidence-base and conceptual 

foundations that SRBI are derived from.  

This project will focus on the 

implementation of SW-PBIS 

 

Guidelines for 

Delivery of 

School Social 

Work Services 

 These guidelines are offered as a resource for professionals who are 

developing and implementing appropriate school social work 

services for Connecticut's students, to ensure high-quality 

professional services and sound practices and to assist school 

districts in developing, improving and directing school social work 

services. 

Through the CT SCTG these practice standards 

will be used to guide implementation of Tier II and 

Tier III interventions to address targeted and at 

risk students not responding to Tier I, prevention 

oriented activities. 

Guidelines for 

the Practice of 

School 

Psychology 

 This document elaborates the many ways that school psychologists 

can support the educational process. The practice of school 

psychology in general, is characterized by an emphasis on 

consultation, assessment, measurement and assessment of 

learner/environment systems applied to the design of instructional, 

social, emotional and behavioral interventions. 

Through the CT SCTG this document will be used 

to direct the evaluation and planning for supports 

to address the needs of students in general and 

special education settings. 

A Guide to 

Comprehensiv

e School 

Counseling 

Program 

Development 

 The Connecticut Comprehensive School Counseling Program 2008 

provides an updated focus on key student competencies based on the 

American School Counselor Association (ASCA) national 

standards. The nine standards shift the focus from a traditional 

service-provider model to a program model that defines what 

students “will know and be able to do” as a result of participating in 

the comprehensive program. 

Through the CT SCTG this document will provide 

guidance to school counselors on the 

implementation of practices consistent with 

national standards and student-focused supports 

and interventions. 

Recent Legislation 

P.A. 10-233 C  An act concerning the appropriate use of suspension in CT schools The CT SCTG’s efforts will be shaped by this 

legislation, which requires the consideration by 

districts to use preventative behavioral measures 

prior to removing and suspending students. 

http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/2010_Learning_Disability_Guidelines_Acc.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/pressroom/In_School_Suspension_Guidance.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/pressroom/In_School_Suspension_Guidance.pdf
http://www.sde.ct.gov/sde/lib/sde/pdf/cali/srbi_full_document.pdf
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SB106 

Sec. 3. 

Section 10-

222g 

  Culturally competent school-based curriculum focusing on social-

emotional learning, self-awareness and self-regulation. Interventions 

will be developed to address the needs of the bullied child and the 

perpetrator and may include referrals to a school counselor, 

psychologist or other appropriate social or mental health service and 

periodic follow-up by the safe school climate specialist. 

The CT SCTG will support schools’ development 

and implementation of policies, procedures and 

practices in compliance with this legislation. 

P.A. 13-3  A comprehensive school safety and mental health act addresses a 

variety of community and individuals hazards and needs related to 

the preponderance of violence, firearms and limited societal 

supports for recognizing and responding to the needs of students at 

risk through exposure to violence and pre-existing and unresolved 

mental health needs. 

The CT SCTG will support schools’ development 

and implementation of policies, procedures and 

practices in compliance with this legislation. 

Other State Efforts 

Positive and 

Effective 

Discipline 

workgroup 

 CSDE internal workgroup focusing on developing state-wide 

strategies to target, intervene, and support districts who have 

demonstrated disproportionate or high levels of suspensions. 

The CT SCTG will communicate with the work of 

this group to ensure consistent and high quality 

support around multi-tiered systems of behavioral 

support is provided strategically to our most high-

needs LEAs 

PBIS Model 

School Project 
 Recognizing and training schools on PBIS since 2000 

 Growing trend of trained districts (20% of districts have received 

training) 

 Exemplar school practices are recognized, championed, and 

disseminated  

The CT SCTG will continue to move these 

projects efforts forward, helping to identify 

exemplary LEAs in their PBIS implementation 

efforts. 
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 An evidence-based multi-tiered behavioral framework (MTBF) such as Positive 

Behavioral Intervention and Supports (PBIS) will frame the current project.  Through this 

approach, school’s will develop a comprehensive system of supports to address all 

students behavioral needs across a three-tiered continuum whereby data is used in an 

ongoing manner, implementation fidelity is closely monitored, and structures are 

established around the context of the school and local community.  

 

Figure 1; pbis.org   

Figure 2  
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In order to establish an effective statewide system of MTBF, Connecticut’s SCTG will work 

collaboratively with a variety of partners to ensure durability, adaptability, and fidelity of this statewide 

system.  To accomplish this task will require ongoing enhancement and systemization of the following 

features:  

 A statewide leadership team that involves a variety of partners and stakeholders (i.e., SRBI 

Advisory Council) 

 Centralized Coordination; 

 Adequate and sustained Funding Support, 

 Visibility of outcomes and commitment to Connecticut’s SCTG; 

 Relevant and effective Political Support; 

 Informed Policy; 

 High quality regional and local Training Capacity, Coaching Capacity, Evaluation Capacity, 

and Expertise; 

 Model Schools that demonstrate effective implementation and sustainability, and 

 Program Evaluation to ensure implementation fidelity and improved outcomes.  

 

 

 

Figure 3 
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 Training will follow three phases for new schools under this project: 

 Phase 1: Exploration, Training and Installation of foundational Tier I 

(core) practices and systems: 

 Phase 2: Initial Implementation of Tier I and training, installation of 

secondary supports; and 

 Phase 3:  Full Implementation of Tier I, initial implementation of Tier II, 

and installation of tertiary support 

 

 

 

 

 

 

State Advisory Council  
 Guidance visibility, funding, political support for CT 

SERC/CBER/RESCs/CPAC

/CT PIRC 
 Professional development, coaching, and technical assistance for 

District Level Teams and School Leadership Teams to ensure 

quality assurance and implementation fidelity 

District Leadership Team  Guidance, visibility, funding, political support for school teams 

School Leadership Team  Guidance for staff and management of implementation 

Teachers and Staff  Implementation of research-based practices 

Students and Families  Learning 

Connecticut SCTG Organizational Structure 

  

Figure 4   
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Recruitment and Support of New MTBF Sites Statewide Capacity and Boosters for Existing PBIS Sites 

Cohorts  Cohort 1 

(3 Schools) 

Cohort 2 

(3 Schools) 

 

Strategic 

Recruitment: 

Eligibility 

Criteria 

Recipients of 

SCTG – LEA 

Grants 

High Need 

LEAs/Low-

performing 

schools 

High Need 

LEAs/Low-

performing 

schools 

Existing PBIS 

Sites 1-100 

Existing PBIS 

Sites 101-200 

Existing PBIS 

Sites 201-300 

Existing PBIS Sites 

301-350 

Year 1 Phase 1   

CSDE administers 

evaluation. 

   

CSDE provides 5 

booster sessions 

per year with a 

focus on 

sustainability and 

fidelity as 

determined by 

needs assessment. 

Year 2 Phase 2 Phase 1  

CSDE administers 

evaluation. 

  

CSDE provides 5 

booster sessions 

per year with a 

focus on 

sustainability and 

fidelity as 

determined by 

needs assessment. 

Year 3 Phase 3 Phase 2 Phase 1 

CSDE administers 

evaluation. 

 

CSDE provides 5 

booster sessions 

per year with a 

focus on 

sustainability and 

fidelity as 

determined by 

needs assessment. 

Year 4 Sustainability Phase 3 Phase 2 

CSDE administers 

evaluation. 

CSDE provides 5 

booster sessions per 

year with a focus on 

sustainability and 

fidelity as determined 

by needs assessment. 

Year 5 Sustainability Sustainability Phase 3 

 

Phases: 

 Phase 1: Training and Installation of foundational Tier I (core) practices and systems; 

 Phase 2: Initial Implementation of Tier I and training, installation of secondary supports; and 

 Phase 3:  Full Implementation of Tier I, initial implementation of Tier II, and installation of tertiary supports. 

 

Connecticut School Climate Transformation Grant: Training Sequence 

Figure 5   
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Current PBIS Implementation Across Connecticut: 2013-2014 School Year 

Figure 6   
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APPENDIX B:  

Project Management & Key Personnel Descriptions 

(Note: Resumes and Curriculum Vitae are attached separately in Section VI) 
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Management Plan Personnel Responsibilities 

Ellen E. Cohn, M.S.W., CSDE (.1 FTE In-kind).  Ellen Cohn is the Academic Division 

Director at the CSDE. The Academic Division is made up of the Bureau of Teaching and 

Learning and the Bureau of Student Assessment.  Ms. Cohn will provide leadership and 

administrative support in design and decision making around Scientific Research-based 

Intervention systems, as well as supporting best practices in instruction, curriculum, and 

assessment for CT’s SCTG. Ms. Cohn will serve on the SRBI Advisory Council. 

John Frassinelli, CSDE(.1 FTE In-kind).  John Frassinelli is the current Chief of the 

Bureau of Health/Nutrition, Family Services and Adult Education, at the CSDE.  Mr. Frassinelli 

will provide leadership and overall administrative support for CT’s SCTG; supervise the Project 

Leaders at the CSDE; oversee compliance with federal and state requirements; and ensure that all 

reporting and contractual responsibilities are fulfilled.  Mr. Frassinelli will serve on the SRBI 

Advisory Council. 

Donald Briere, Ph.D, CSDE (.30 FTE).  Donald Briere, Education Consultant will serve 

as the CSDE Project Director for the Connecticut SCTG.  In his role as Project Director, he will 

be responsible for monitoring and managing the project work plan, conducting progress meetings 

on a regular basis with key project staff, and reporting quarterly to the SRBI Advisory Council.  

In his capacity as an Education Consultant with the Bureau of Special Education and the Project 

Co-Lead for SPGD, Dr. Briere has extensive experience with PBIS and managing complex and 

multi-faceted projects.  He has a strong background in special education and professional 

development. Donald will co-lead the SRBI Advisory Council.  
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Kimberly Traverso, LPC CSDE (.30 FTE).  Kimberly Traverso, Education Consultant 

will serve as the Assistant Project Director for the Connecticut SCTG. In her role, she will be 

responsible for monitoring and managing the project work plan and the alignment to the logic 

model. Kimberly will assist in the coordination and recruitment of cross-functional expertise and 

the implementation of culturally responsive education (CRE). Kimberly oversees the CT School 

Counseling Services, College and Career Readiness Counseling, Indicator 4 (students with 

disabilities suspension and expulsion) and CRE.  Kimberly will assist Donald with the SRBI 

Advisory Council and the CT PBIS Collaborative. 

 Scott Newgass, M.S.W., L.C.S.W., CSDE (.10 FTE). Scott Newgass is a licensed clinical 

social worker with more than twenty five years’ experience in the field of school consultation 

and clinical practice.  He is a Consultant with the CSDE for School Social Work, School Mental 

Health Services and discipline.  Through the Bureau of Special Education, Scott oversees 

activities and reporting associated with Graduation and Dropout.  He has presented on multiple 

subjects relating to the social-developmental needs of children and youth and school-based 

support services.  As a part of the project, Mr. Newgass will consult and collaborate with the 

SCTG team  in the development and delivery of training regarding mental health services. 

 Jennifer Webb, CSDE(.1 FTE In-kind).  Jennifer Webb, English Language Arts 

Education Consultant for the Academic Office, has a primary role to provide assistance with the 

transition to English/Language Arts Common Core State Standards, guidance in implementing 

research-based interventions for struggling readers, and ongoing consultations for all 

components of an effective literacy program, inclusive of standards aligned Tier 1 instruction 

and supports for literacy intervention. As a part of the project, Mrs. Webb will consult and 
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collaborate with the SCTG team in the development and delivery of training regarding SRBI.  

Mrs. Webb will also help facilitate the SRBI Advisory Council. 

Center for Behavioral Education and Research (CBER).  Dr. George Sugai is a Carole 

J. Neag Endowed Professor in Special Education in the Neag School of Education at UConn.  He 

has extensive expertise in behavior analysis, classroom and behavior management, school-wide 

discipline, function-based behavior support, positive behavior supports, and educating students 

with emotional and behavioral disorders.  He conducts applied school and classroom research 

and works with schools to translate research into practice.  He is currently director of the Center 

on PBIS at UConn and the University of Oregon, and Director of CBER in the Neag School of 

Education.  As a part of the project, Dr. Sugai will serve as a consultant and collaborate with the 

CSDE and SERC in the development and enhance of Connecticut’s statewide system.   

State-Level Trainers/Coaches of Trainers and Coaches.  Key staff members of SERC 

and CT PIRC will lead the provision of training and coaching at the state and school level under 

the guidance of CSDE.  In this role, staff will build the capacity of others to work as coaches and 

trainers in high needs districts as assigned and to ensure fidelity of implementation and 

sustainability of the project.   

Veronica Marion.  Ms. Veronica Marion coordinates the Families as Partners Initiative 

with the CT PIRC.  She has been a consultant at SERC for ten years.  Currently, Ms. Marion is 

working with school personnel in the areas of positive behavioral supports, inclusionary 

practices, and school-family-community partnerships.  She also provides education and advocacy 

training for school professionals and families of children with disabilities in the processes and 

procedures of special education.  Ms. Marion will support the Connecticut SCTG as a trainer and 

facilitator in statewide professional development activities and work with targeted schools.  



Connecticut State Department of Education  Page 43 

 

 

 

 

 

 

 

APPENDIX C:  

Letters of Support 

 

 

 

 

 

 

 







































Connecticut State Department of Education  Page 45 

 

 

 

 

 

 

 

APPENDIX E: 
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